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Figure: 1 
 
 
Major findings and discussions: 
The data drawn from the survey analysis and in-depth interview revealed that students were somehow 
cooperative in their learning process but felt lack of confidence and also embarrassed to learn from the peers 
though peer evaluation was thought helpful for students to accelerate EFL learning. The findings from Khan 
(2003) found the same as were experienced here.  
 
In another phase it was found in most cases that students hardly followed any learning style by their own and 
were not interested to take the responsibility of learning EFL language by themselves, rather they were found to 
depend on teachers in the class. This created a one-way approach of learning and student-centeredness could 
hardly contribute to it.  
 
Besides, students were habituated to collect learning materials from the teachers as they considered teachers as 
the most authentic source of knowledge. Impliedly, they supported teacher-centeredness approach. These 
findings were supported by Khenaune (2007) & Yildirim (2008). The study revealed that students prioritized on 
obtaining good grades than achieving life-long language skills. Again, students were not interested to enhance 
skills through self-motivation causing huge confusions leading them to the confinement in memorization as well 
as lecture based traditional learning. It was worth noticing that students got involved in classroom activities in 
considering the fact of accomplishing the tasks assigned by the teachers for gaining instrumental rewards. This 
context may be considered as reactive approach taken by the students in the class. The findings from Mehrin 
(2017) & Littlewood (2000) stated the same as those were found in this connection. From the study it was 
revealed that students were not motivated enough to speak English in the class, rather they were found habituated 
to speak Bangla as they hardly got pressurized from their teachers and peers to speak English in the EFL class.  
 
 Khan (2017) expressed the similar view in this regard. The researchers found that communicative teaching and 
learning was still confined inside the class. Findings showed that students had misconception between teacher-
dependent learning approach and autonomous learning approach. Students were not conscious enough to develop 
their English language skills being autonomous. Thus, learner autonomy did not bring maximum outcomes on 
EFL context at undergraduate level.  
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However, the study found that motivation was one of the prime contributors of bringing outcomes from learner 
autonomy to an optimum level. Cotteral (1999) stated the same as found in this study with the power of 
motivation. Moreover, in most cases, autonomous learning was found effective for those who were intrinsically 
motivated apart from a few motivated extrinsically. In this connection, Noels et al. (2003) found the same 
findings in their study that students’ internal desire was required to achieve long-term goal of language learning.  

 
Recommendations: 
Based on the qualitative and quantitative data drawn from the respondents i.e. students and teachers, the 
following recommendations are put forth to ensure effective autonomous learning which is of great significance 
in the field of EFL learning:  

1. Student-centered classroom should be ensured where teachers will be in the role of model facilitators. 
Autonomous learning strategies should be followed in the class.  

2. All the misconceptions regarding leaner autonomy should be clarified by the teachers. 
3. Students should be encouraged to participate in classroom activities as well as cooperative learning 

while lecture-based teaching should be discouraged. 
4. Teachers’ responsibility should be to make the students motivated towards autonomous learning and 

help them realize the importance of taking their own responsibility over successful language learning.  
5. Maintaining English speaking environment should be mandatory for all concerned. 
6. The focus of the teachers should be towards the enhancement of self-motivation of the students 

intrinsically and extrinsically by encouraging them about the incentives or rewards of English language 
learning. 

7. At the top of all, there should have accountability among teachers and students to confirm maximum 
outcomes from learner autonomy.  

 
Conclusion: 
The study has explored the findings about learner autonomy on EFL context at undergraduate level. The 
perceptions of students and teachers about learner autonomy in EFL learning have been explored using different 
lenses in this study. Findings elicited from different angles of the study have confirmed that learner autonomy as 
an approach to language learning can be effective. But to ensure maximum outcomes through autonomous 
learning it is very imperative to address the affecting factors which have been explored in this study. Finally, a 
number of recommendations have been given that will help students and teachers ensure effective autonomous 
learning in EFL context.  
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